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I've learned more in this experience than I have in any of my classes,
Every student should have the opportunity to do a practicom.

Every day there was something new that I realized I didn’t know. If
for no other reason than that, I'm glad I did an internship.

Comments from student evaluations of their
practicunt and internship experiences

ﬁ“w\

THEORY INTO PRACTICE o0

A friend of mine who was working overseas in the Peace Corps
decided it would be fun to teach the children of his village how to

play baseball, The children were enthusiastic and eager to learn,

o he rounded up some equipment; drew pictures of the playing
field; explained the rules of the game; and had everyone prac-
tice throwing, catching, and hitting the ball. He even gave them a
test that included questions about the number of balls and strikes
allowed, how many outs per inning, the distance between bases,
and famous players of the past. With the basics mastered, the
class improvised a field in a nearby pasture, divided up into two
teams, and prepared to play ball. '

As the villagers looked on, the excited children took their
places on the field, My friend, the teacher, asked the children if
they were ready, and all assured him that they understood what to
do. The leadoif batter, a wiry young boy of 13, looked nervous
but determined. My friend surveyed the field and aligned his play-
ers. Then, 1aking an exaggerated windup, he delivered the first
baseball pitch the village had ever witnessed.

To everyone's astonishment, the batter smacked the ball into
deep left field, The batter was so shocked by this that he just stood
watching as the teacher shouted for him to “Run, Run, Run!”
Turning to see how his team fared as fielders, my friend found
that all of his players had left their positions and were running
as fast as they could around the bases, tagging each one, scream-
ing, laughing, and heading for home plate. The ball, meanwhile,
rolled to a stop far out in the field w1th no one making any effort
to chase it.

When the commotion subsided, my friend was the only
player left on' the field. All of his team, even the batter, had raced
from the field to home, thrilled with how many 1uns they believed

they had just scored. “Somewhere,” my friend declared to him-
self, “we’ve got a gap between theory and practice.” With that, he
ran for first base and raced 'uound the diamond just as his players
had. When he crossed home plate, he made baseball history by
scoring the tenth run from a single hit. His students loved it, and
the village still talks about the game foday.

Students beginning their first practicum or field placement
can identify with my friend’s players. Enthusiasm, nervous-
ness, determination, and wncertainty wilt be familiar feelings
(Gelman, 2004; Gelman & Lloyd, 2008; Hill, Sullivan, Knox, &
Schlosser, 2007). Regardless of all the coursework and study,
there is no substitute for real experience. Only by getting out
there and trying things can we discover what we do or do not
know.

This ts why ficld placements are so valunable, They give you

the chance to experience firsthand what you have been leamning
‘in your readings and classes. You will quickly discover that

reading in a textbook about schizophrenia, alcoholism, child
abuse, or olher issues is not the same as meeting and interacting
with real people who experience the situations or conditions you
have studied. Similarly, 1eadmg about, or role-playing, therapy
and counselmmques in 4 classroom differs greatly from
paificipating in actual thérapy sessions.
" You will also discover that many things you need to know
in the “real world,” such as ethical and legal issues, how to write
case notes, how to deal with supervision, and a host of other top-
ics, may not have been addressed sufficiently in your academic

classes. Bven when subjects have been studied in class, as my

friend learned from his base-running fielders, instructors too often
assume that students will be able to transfer what they learn in
the classroom directly to the field. Students recognize the error
of this assumption the moment theyenter their internship and ask
themselves, “Now what do I do?" My goal in writing this book is
to help you answer that question.

TERMINOLOGY

FIELD PLACEMENTS, PRACTICUMS, OR INTERNSHIPS?

Because this text deals with issues that are common across mul-
tiple disciplines and for students at various levels of study and
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training, a brief word about terminclogy is in order. Different
disciplines use different terminologies to describe field learning
experiences, and the terms depend on the level of the student’s
training. For example, social. work programs often refer to
learning opportunities beyond the classroom as “field place-
ments” or “field experiences” (Council on Social Work Education
[CSWE], 2001; Gelman, 2004). Psychology and counseling use
“practicum” to describe field experiences early in one’s career
and “internship” for more advanced field training (American
Psychological Association Commiftee on
2005; Ametican School Counselor Association [ASCA]J,
2009; Council for Accreditation of Counseling and Related
Educational Programs [CACREP], 2009; Hatcher, Grus, &
Wise, 2011; Hatcher & Lassiter, 2007). While recognizing and
respecting the terminology differences across disciplines and
levels of training, for simplicity, we will use the word internship
m n this text pnmarily because it happﬂns to carry | the convenieif
noun intern, which désciibes” the individual receiving. ualiiiii'g\
Thus, t throughout the text, except where direct quotations are
cited, all field experiences, regardless of discipline or level of
training, will be called internships, and all those receiving train-
ing will be referred to as interns.

SUPERVISORS AND INSTRUCTORS &

With the exception of the final internship training for advanced
graduate students, in most internship experiences students will he
under the guidance of persons in two different roles, Instruciors

are faculty from the student’s educational institution who moni-

tor the student’s progress and interface with those employed
by the field placement site. Those who directly monitor and
direct the student’s work at the placement site are referred to as
sUpervisors.

Al Tield placements are part of students’ overall academic
training (Wayne, 2004), and they should work closely with both
their academic instructor and their field supervisor. Although
the amount of direct contact students have with instructors or
supervisors will vary from program to program and across place-
ments, throughout this text I will emphasize repeatedly that both
instructors and supervisors should be kept closely informed of the
intern’s activities and should be notified of any questions, con-
cerns, or problems that develop.

Instructors can help you select placements or supervisors best. -
suited to your needs, and they may assist in making contact with -
placement sites or individual supervisors, If your department has
established procedures governing internships, meeting with your
instructor right at the outset will ensure that you follow those
procedures. You may need to complete some paperwork before
you begin an mtemshlp and fulfill certain requirements to receive
credif o & vgrade Tor your interiiship: -

1 additional concern that many interns do not consider is

Accreditation, Y, the liability risks that instructors and supervisors face when their

w (National Association of Social Work
Tnsurance Trust, 2004; Pollack & Marsh, 2004; Zakutansky &
Sirles, 1993). Given this shared liability, the faculty in your
department must be involved in all aspects of your internship,
from the very beginning until the conclusion.

Students should also be aware that it can take a great deal of
effort on the part of instructors and supervisors to establish a rela-
tionship with various internship sites (Cornish, Smith-Acufia, &
Nadkarni, 2005). Many programs have a fixed set of placement
sites and long-established relationships with the supervisors of
their students. Such arrangements ensure that the academic pro-
gram will have placements for students and, simultaneously, that
the treatment agencies can rely on interns to help them carry their
workload. Students who might wish for greater autonomy or
flexibility in placement settings sometimes find this frustrating,

%but it should be remembered that having well-established place-

ment sﬁes wnth expenellced SUPEIVISOrs is certamly plefclable to

1—-———
not be arranged at a][h“‘w”_ﬁ
Research and reports from the field of social work (Bogo,
2005; Wayne, Bogo, & Raskin, 2006) have shown that changes
in health care and academia are making it harder to find field
placement sites willing {o accept interns. Within academia, as
a result of increasing pressures on faculty to. produce rescarch
and cuthacks in the number of faculty, the role of field liaison is
being relegated to part-time faculty. Thus, the decision to accept
an intern or establish an intern pfogram within an agency is not
one that is taken lightly by the agency or the supervisors and
staff, Although this background work may not be transparent
to you, 1t is worth keepmg 111 mmd how much tlme and B_ffgr_tﬁ

students. ‘"__"——"_“‘—"——*-

-ﬁ“—'_/

~MEETING WITH YOUR INSTRUCTOR

Your first task as an intern is to meet with the academic instructor
who will work with you during your internship. Some academic
programs offer structured classes along with internships. Other
programs leave internship support or supervision to be arranged
individually between students and instructors (Hatcher et al.,
2011). In either case, initial contact with an instructor is vital for
a number of reasons. :

The most important reason is to ensure that you receive
the best possible educational experience from your internship.

. FINDING AND SELECTING A PLACEMENT

As a result of the various approaches to selecling or assigning
internships, some of the maierial that follows may not be equally
relevant to all readers. If your academic program makes all the
internship arrangements for students, you may skim or skip this
section and move on to the discussion of establishing formal insti-
tutional and individual agreements. Ou the other hand, if your
program provides little structure or support for its interns, the

-material that follows should help you find and choose the best

placement for your interests and abilities.
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INSTRUCTORS, PEERS, AND CAMPUS
RESOURCES FOR LOCATING INTERNSHIPS

Your academic instructors will generally be your primary source
for internship recommendations. As discussed eatlier, your first
step in finding an internship should be to meet with the designated
instructor responsible for internship courses, Your instructor will
likely have a number of preapproved sites from which you can
¢hoose. She or he may also be able to give you specific recom-
mendations based on your personal interests or training needs.
Your instructor can also tell you if a particular site meets the
requirements of your department and major. T his is especially
important because it would be unfortunate to select an internship
or practicum, spend months working there, and then discover
that the experience did not count for credit or would not be rec-
ognized by your professional association or department,

In addition to the resources of your instructor, many cam-
puses have offices dedicated to coo1dmatmg field learning experi-

ences. These offen go by such Tames as “ooperative Hducation”

,\}‘\01 “Community Learning” programs, Agencies with available

? internship positions typicaily send position announcements to

\p\ these offices, which then post them for students. Even though you

s may not have heard of a program of this sort on your campus,
(g v /%Sheck around to see if one is available.

&7, One other campus resource to check is the career services or

‘{\p job placement center. You may be less likely fo y find internship

Hpenifigs thers; bill you should nevertheless become familiar with

the services available through these offices. Internships provide
an excellent opportunity to begin developing your job application
file and honing the interview skills that you will need when you
eventually apply for employment. Career service offices can help
you develop those skills, They can also help you wrile a curri-
culum vitae or resume, and many offices will help you establish
a complete job application file, including letters of reference and
other material commonly requested by employers. These offices
also receive regular announcements of position openings, so stop
by periodically (o see if they have received word of any openings
in your subject area,

Peexs or prior gLadmles are yet another source of infor-
mation and may - ‘e able To offer insights not available from
instructors or campus referral offices. Along with identifying
placements to pursue, your peers may suggest places to avoid.
Such information can be valuable, but keep in mind that another
student’s experiences will not necessatily match yours. Still, if a
student advises that a certain internship amounted to little more
than typing data into a computer or watching television on the
midnight shift, you can predict that the placement may present
limited learning opportunities.

COMMUNITY RESOURCES

Interns who look to faculty or campus resources sometimes
overlook the many community resources available. Many com-
munities have volunteer coordinating programs to help match

=

SN ¥*=’Q(7DP\A\\\\ Ao ‘;W

PREPARATION 3

Y

programs with volunteers. United Way sometimes supports
such programs and has been involved in efforts to establish
2-1-1 call centers that connect people in need with resources
and people secking to volunteer with community opportunities.
More information about 2-1-1 resources in general and those in
your focal area can be obtained at hitp://www.21 1.0 g/ Another
resource that may be available locally is a tg_lgphogg: > crisis line.
These lines make referrals to programs of all kinds, and many
have books listing different agencies. If there is a commumty
mental health center in your area, call there, explam 1 that you
are a student seeking an internship; atid ask-whether they liave
openings or could provide Tists of Tocal agencies thaf you might
contact.

" Three other sources that can be helpful are Internet
I,{S,El“gs newspapers, and phone books, On the Web, sites such
as Craigslist have special listings for nonprofit jobs that often
include positions in mental health and social services. In the
newspaper, classified advertisements sometimes list posmon
openings in agencies that also offer internships. Try looking
in the Bmployment Offerings section under the headings
“Counselor,” “Mental Health,” or “Therapist”™ or under your
specific discipline’s title. These may be listed alphabetically
in the general section or in special sections for “Health Care”
positions. The added benefit of finding positions this way is the
possibility of locating a paid position for an internship. The dis-
advantage is that such positions may require more job experience
than beginning interns have, Also, in some paid positions, it may
be more difficult to find suitable supervision. That should not
discourage you from calling to discuss a position. Interns often
start a position as a student in an unpaid status but are later hired
in a paid capacity as openings become available. If you inguire
abont a position that requires more experience than you have at
present, do not be afraid to suggest working as an unpaid intern
to gain the requisite experience.

I:_I;t_tional,-statc,_and local professional associations also
can_be useful resources. Most organizations have membership
directories that you can usc to locate individuals working in
settings or areas that inlerest you. Many professions majntain
national catalogs listing available field training opportunities.
These catalogs tend to be directed toward graduate training, but N
there are often opportunities for utlglergraduatcs as well. \‘,

PO

: &g \»F
As you are considering where you nught like to seek an mtel]}l b’
ship, do not be afraid to think outside your national borders.
Students who have had the opportuiiiy fo work or study abroad
often rate the experience as the most significant of all their educa-
tional activities. Most campuses have special study abroad offices
that offer their expertise in locating international opportunities
and assistance in navigating issues such as visas, insurance, and
vaccinations.

If you do pursue an international placement, be sure to con-
sider %zt_}_ and linguistic_differences that may substantially

INTERNATIONAL PLACEMENTS Qb
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“alter how and why people seek and deliver certain mental health

services in other countries. Do not asswne that the helping and
communication models you are familiar with at home will apply
well or at all in another country and culture. You may also want
to review some of the ethical and clinical issues associated with
online supervision. These are discussed in Chapters 4 and 5 of
this book.

CHOOSING A PLACEMENT

Finding potential placements is the first step. The next step is to
select an internship from among the possibilities. I encourage
interns to approach this process thoughtfully because it is important
that your first clinical experience be positive.
One way to determine what features to look for in an intern-
ship is to consider what other interns have found important in
: e e D
their selection process, Thé features that will be most 1mpor-
tant to you will depend on your program and your level of train-
ing, but surveys of interns have shown several key variables
that influence decisions: the match of interests between the
training site and the intern, the reputation of the training site,
special training opportunitics, the breadth of clinical popula-
tions available, location, quality of supervision, and the infern’s
gut feeling about the site. In addifion to the variables just men-
tioned, you should also consider unique personal circumstances.
For example, many graduate students are somewhat older, have
families, and may be taking their coursework or internship on
a part-time basis or in addilion to other employment. For this
group of students, scheduling flexibility may be especially
important.

EXERCISE

To help you select an internship that best matches your needs,
skills, and interests, take a moment to list key factors that will
be important to you. Then rate each possible internship on each
of these key factors. For examiple, you might list such factors as
type of setting, ¢lienis served, treatment approaches, and super-
visor qualities. You might .also- list pragmatic considerations,
such as location, compensation (if any), hours, and flexibility,
Once you have done this for yourself, I suggest that you share
your assessmenf with a peer and with your instructor to get their
feedback about what you have included or what you might want
to add.

~, After you have given some thought to the features that are
nost imporiant o your own interests, the next step involves

g
21
§" matching those interests with the interuships available.

Appendices A and B in this text provide forms T have developed
to help gatlier information about placement sites. On one form,
interns list their interests, experience, available times, and other
information relevant to internship selection, The parallel form
presents agency information, such as location, types of clients,
treatment approaches, supervision, and available days and times.

Comparing information from the infern and agency allows
instructors, students, and the agency to make informed decisions
about the suitability of a given placément for a specific intern.
Such information may also reduce the likelihood of placements
not working.

To supplement the information provided in Appendices A
and B, Appendix K provides a form that interns can use to evaluate
their placements af the end of their experience. Some programs
make these evaluations available to other students (typically
with individual identifying information removed or edited) so
that students secking placements can read what their predeces-
sors have reported about their opportunities and experiences at
a particular site. If such reports are available, you might want to
read those from various internships before making a selection for
yourself,

SUPERVISION

Although many interns select placements based on clients
served, location, treatment approach, or other consideratioiis;
perhaps the most important factor to consider involves the
prefessionals who will work with you and provide supervi-
ston, Particularly in more advanced infernships; the quality of
the internship experience is closely related to the guality of the
supervision received,

Interns who are selecting placements need to ask this basic
question about a supervisor: “Is this someone I think I can
work with and who will be interested in helping me fearn?" In
answering this question, consider the supervisor's personality,
professional qualifications, and areas of interest, as well as the
likelihood that this person will give you sufficient supervision
time and instruction.

In selecting a supervisor, alse_consider compatibility of
clinical philosophy or approach. Many interns broaden their
Views aiid bEcomme nore confident when working with super-
visors whose theoretical orientations differ from their own, but
others have experienced significant conflicts. Although place-
ment with a supervisor with a different orientation can be stim-
ulating, if either the supervisor or the intern is dogmatic and
intolerant of differing views, it can leave both feeling frustrated
and discouraged. _

The best way to get to know potential supervisors is to
_schedule a meeting or phone interview with them. Remember that
in this meeting, both of you wﬂmﬁ@ﬁbw well an intern-
ship together would work. Supervisors will want to know about
your academic training and practical experiences. They will also
be interested in your personality, character, and skills. Can they
rely on you? Are you diligent in your work? Will you take sug-
gestions or instructions well? And will it be in some way worth
the supervisor’s time to work with you?

On your part, it is a good idea to do a bit of background
waork, perhaps by consulting the agency website or doing an
Internet search for information about the placement selﬁpg and
your potential supervisor. Once you both meet, you will be ask-
ing some of the same questions the supervisor asks about you.
You will be interested in this person’s professional experience




and in any specific training or experience as a supervisor. You
will also want to know if the supervisor will be a good teacher,
someone who lets you take some risks and make mistakes in
the process of learning but who also is there with guidance and
support when you need them. I recommend that students ask
specific questions about a potential supervisor’s education,
training, and experience in supervision. Questions about the
supervisor's philosophy and approach to the role can also be
helpful.

Finally, ask how much time the supervisor has to spend with
you. One of the most common frustrations interns describe about
their experience is lack of availability or time with their supervisor,
To avoid this, before you reach the stage of formalizing your
arrangement, be certain the supervisor can devote sufficient time
1o working with you.

LeaanING OPPORTUNITIES

Along with identifying a supervisor with whom you would
like to do an internship, also consider the kinds of learning
opporiunities that will be available to you and clarify your role
before starting an internship. The lack of sufficiently interest-
ing or challenging learning opportunities is one of the most
common causes of complaints and frustration among interns.
It is not unusual for interns to select what appear to be ideal
placements only to discover that all they are allowed to do is
code data for research, help with reorganizing files, or “baby-
git” students while teachers or counselors are out of the room.
Knowing from the outset what opportunities you desire and
what the mnternship can and will make available will avoid such
disappointments.

In your first internship, most of the focus will be on learning
by observing. This means you should have the opportunity
to observe many different elements of the activities at your
placement, Ideally, interns should have some opportunity to
observe everything that goes on, from staff meetings and paper-
work to direct treatment and other service delivery. This gives
interns the broadest exposure (o all elements of the placement.
1t js important for interns to know both the rewarding and the
mundane aspects of the profession. If it is your first field expe-
rience, you should remember that for your benefit and that of
clients, you will likely be given only very limited responsibilities
to begin with.

As your abilities and training allow, you will gradually go
beyond observational leaming and begin to accept responsibility
in clinical activities. This must be closely coordinated with the
supervisor, but your goal should be to take new challenges in
stages, pushing yourself slightly each time but never extending
beyond your level of competence. Again, if you hope to have a
certain kind of experience on your internship, check with potential
placements and supervisors to determine whether that experience
will be available to you, ‘

TREATMENT APPROACHES

Tnternships provide your best opportunity to experience firsthand
what a therapy or technique that appeals to you in theory is like
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in actual practice. If you have a particular interest in a treatment
approach, you may want to seck a placement where you can
receive supervision and experience in that approach.

If you already have experience in one intervention approach, ‘
consider seeking training in a completely different one. This does
not mean you must become a convert to the other approach. Tt
merely suggests that you should be-open to different methods
and give them a try to see what there is to learn from another
perspective. When interns actually experience a different
approach in practice, those who may have once been quile criti-
cal come to recognize that each method has something useful to
offer.

CLIENTS

The next factor to consider in seleétil;g a placement is the client
base served by the program. Just'as it is advisable for interns fo
be exposed to a variety of treatment appioaches, experience with
diverse client groups is also desirable. In.your first internship,
the exact makeup of the client population is less important than
that yon are out in the real world working with people. Still, there
is nothing wrong with seeking a placement based on the type of
client served. If you want to eventually work with a specific client
group, it might be ideal to find a placement with a program for
that group.

In my own training, I sought opportunities to work with
clients of virtnally all ages and diagnostic groups. By selecting
a series of internship and practicum placements, I was eventually
abte to work with clients ranging from very young children to
elderly adults and with diagnostic groups ranging from college
students in a counseling center to patients in a unit for mentally ili
criminal offenders. In each placement, I learned something new
and expanded both my awareness and my skills, This diversity
of experience also helped me gain a clearer sense of the kinds
of therapy and clients T was most interested in and for which my
skills were best suited.

PROGRAMS AND SETTINGS

Theoretical approaches and client types are frequently foremost
on inferns’ minds when they select internships, but you should
also consider the different kinds of internship settings available.
For example, although the ages of the clients may be similar,
an internship in a school setting is likely to differ in many ways
from an internship in a home for runaway adolescents. Similaily,
although many of the clients served and treatment techmiques
found in mental health clinics may be similar to those in inpa-
tient facilities, some important characteristics wilk be specific to
each setting. Thus, apart from the clients served and the treatment
approaches used, if you have experience in only one kind of set-
ting, a placement in a completely different setting could be very
educational.

REestARCH OPPORTUNITIES

Because so much of the focus of practicums and internships is
on clinical experience, it is easy to overlook the opportunities
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field training can provide for hands-on research experience.
Hspecially for students in master’s- or doctoral-level programs
who must complete theses or dissertations, and for pre-graduafe-
Jevel students seeking to continue their studies, it is a good
idea to explore how supportive of research aciivities a place-
ment may be and what opportunities it offers to be involved in
research.

CaRreER PLANS

Most interns should avoid premature specialization, but this does
not mean, you should completely ignore your career plans when
you choose an intemship. This is pacticularly important if you hope
to seck employment or further education in the field soon after you
complete your internship, Interns who are about (o enter the job
market or go on to further studies often desire placement sites that
make them more marketable to potential employers or graduate
schools.

If your career or academic plans are not yet clear, you may
want-to discuss-any- career or educational questions. with your
instructor before you choose an internship. You could also
yeview any current publications about careets” in_your chosen

"Field. These are often published by and available through your

~professional organization. By gelling a sense of your interests
and the feasible options, you can belter select an internship that
gives you the experience to make decisions about future career
direciions. '

PracTicaL IsSUES: LOCATION AND TIMES

The issues addressed thus far have primarily been concemed with
the nature and quality of the clinical experience and training you
will receive. More mundane, but not to be overlooked, are such
practical congitierations as where the placement 1s located and
Tow your available days and times match those of th_{;\placemﬁfl

_site. Particularly for students who are trying to juggle obligations
of parenting, work, and academic classes with an internship, it
will be important to match the internship placement expectatiohs
with other scheduling needs.

If you can, try to pick readily accessible placement sites. This
will allow you to spend more time at the placement site and less
time in transit. In some areas, you should also consider safety
factors associated with getting to and from a placement. Wherever
you find an internship, it is a good idea to ask your supervisor
and other staff members about any safety issues associated with
the location. Some areas assumed to be “terribly dangerous” are
really not so if you take a few precautions. Do not be embat-
rassed to express any concerns of to ask your coworkers for their
suggestions.

It is important for interns to be on their placement site at

regularly scheduled times—ideally, a minimum of two to three

_hours a day for at least three days per week, Interns who are on
site at irregular or infrequent times do noﬂ?illy integrate into the
routine of the placement. Unless interns are present on a regu-
lar basis, staff and clients are unlikely to be sufficiently comfort-
able or confident with them to involve them in activitics. Keep in

mind, too, that insofar as the internship serves as preparation for
employment, dependable attendance is a key way (o demonstrate
employment readiness. "

As you consider your schedule and make arrangernents -
with an internship placement, be as realistic as possible about
the times you will be available. Many intetns do not heed this -
advice and overextend themselves because they have i great:
desire to learn and will try to do whatever their placement agen-
cies ask. The motivation to learn is admirable, but if you extend
yourself too far, you may end up disappointing yourself and the
agency. T T

If academic and other time demands severely ‘Hmit the
time available for the internship or if your schedule is so vari-
able that you caunot set aside consistent times for the intern-
ship, consider doing the internship at some other time or perhaps
changing the other elements of your schedule to better accom-
modate the internship. It is better to_postpone an internship than
to try to force one into an overcrowded schedule and have-a bad

experience. ER
—— i}

COMPETENCE AND SAFETY

The final consideration here is by no means the least importaﬁt.
When you select an internship, carefully consider your level of
ability and teaining in relation to the tasks you will be expected
to perform” An internship should stretch your knowledge and
skills, but you must not extend your responsibilities to a point that
would be dangerous to yourself or your clients. If you are con-
cerned about personal safety at an internship, you may want to
read Chapter 9 now aund discuss any safety concems with your
instructor and supervisor. So too, if the kinds of clients served or
the techaical demands of treatment, assessment, or other services
arc beyond your current abilities, you need (o recognize this and

. discuss any limitations fully with your instructor and supervisor

ey

before you begin a placement.

PREPARING YOUR INTERNSHIP APPLICATION

As you consider which internship sites best match your inter-
ests, keep in mind that the people at those sites arc also looking
for specific qualities in applicants. Suggestions and tips about.
selecting and applying to internship sites are offered later in
this chapter and can also be found in Madson, Aten, and Leach
(2007).

You can take several steps to prepare in advance and
improve your chances of being accepted wherever you decide to
apply. Two key elements are preparation of letters of application
and reCommendation and practice for the iterview., Given the
importance assigned (o cHTCH WITting Tmitie frequency with
which supervisors express concerns about deficiencies in their
interns’ writing skills, you may also want to review Chapter
7, which addresses clinical ‘writing and case notes. Another
good source of suggestions for writing applications and infer-

<iew proparation s the workbook produced by the American
Prycimtogicat—Assoetation ot Graduatt— STIHes (Williams-
“kelson, Diinsten.~ & Keilin, 2008). Although written for




graduate-level psychology students, the suggestions about letters,
" interviews, and other application procedures apply well across
disciplines.

LETTERS OF APPLICATION AND RECOMMENDATION

Your application letter and supportive letters of recommen-
dation are two key areas in which you can strengthen - your
application.

In your own letter of application, it is important to tell
something about yourself that is not simply a reiteration of
your curriculum vitae but will help you stand out in some way
to the reader. This might be a noteworthy personal experience
or achievement of some kind. Based on my own experience
reviewing applications, I find that such personal elements often
serve as important mnemonics that help selection commiltees
recall and distinguish individuals. For example, a member of
a committee discussing applicants might say something like,
“Ien’t that the person who played in the band?” or “I liked the
one who had volunteered in Guatemala.” As you write your own
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INTERVIEWS

Most people do not realize it, but the key to an effective interview
is what yon do before the interview, not simply what happens
during the interview, Careful preparation beforehand will sub-
stantially increase the likelihood of the interview going well; if
you are well prepared, the actval interview will usually take care
of itself. '

As you prepare for an intcrview,W
tion about the prospective internship site. Know about the history
of the site, something about the clients served and about the
staff, especially the person with whom you will have the inter-
view. Also make an effort to speak with other interns or staff to
learn about the day-to-day operations of the site, what is expected
of interns, and what opportunities are available. In addition to
learning about the site, review your own qualifications so that you
can confidently describe. your experiences and what you have to
contribute to the internship. ’ o

1t is also extremely helpful to practice responding to ques-
tions the interviewer may ask you. This practice should not just

application, think about what might help you stand out in addi-

“be mentals hiave another person filt-the role of the interviewer

:ti—gﬁ to your academic
other experiences.

In describing yourself, it is also a good idea to be honest

about not only what you consider to be your strengths but also

about areas you hope to develop further. A mix of accurate seli-

confidence with sipcers humility and a desire to learn are desir-
able qualities in letters and in interns themselves. Letters that are
Yoo self-aggrandizing or sell-deprecating tend to raise red flags.

Along with describing you, your letter should address your
specific reasons for seeking the particular internship and mention
specific goals you hope to achieve while there. Showing that a

articular site matters to you in some specific way demonstrates
that vou have done your homework about where you are apply-
ing and that you have a bersonal inferest and commitment to that
‘Ec’aggu. This goes a long way to help a siie select between stil-
dents who are looking for just any placement versus those who
are seeking that particular placement.

Just as you give attention to writing your own letters, I sug-
gest you also give some time to helping others write letters of
recommendation on your behalf. When asking someone (0 serve
as a reference, be sure to give plenty of advance notice and malke
his or her task as easy and convenient as possible. Always ask
permission in person before giving a name as a reference. ‘When
you provide written material, such as recommendation forms,’ it

“is a courtesy to complete as much of the form as you can, leav-

ing only the evaluative sections for the reference source to com- -

plete. ‘Also provide preaddressed, stamped envelopes along with
notes indicating how and when the letter should be sent (e.g.,
some programs request that the ontside of the envelope be signed
over the seal). Follow-up inquiri‘u,s‘aM__Jy_q:;,\;_.]mf.m:ﬂ_th:k‘Mi_3
are usually welcw. After some-
one has wriften a letter on your behalf, be sure to send a note
of thanks and let the person know the result of your application
process.

achicvements, research, and clinical and

and ask you questions directly. You might even want to video
the process so that afterward you can review the practice session
and get feedback about both the content and the style of your
responses. As yon practice for an interview, be sure to have your
portfolio ready and use it to illustrate your experiences and work
products. ‘

Some of the questions you are likely to be asked during an
interview include the following: “Why are you applying to this
particular internship site?” “What are your primary learning and
training goals?”’ “What supervisory experiences are you seek-
ing?” “What specific skills or abilities do you bring that make
you well suited to the internship?”’ “What areas or skills do you
believe you need to improve?” “What are your long-term career
goals?”

In addition to answering specific questions, you may also
need to respond to hypothetical case situnations. A good strategy
in such situations is to approach the task systematically. Begin
by reviewing out loud the information you have just been given.
Then, proceed through a step-by-step process of identifying what
you would consider and why. In most cases, the goal in respond-
ing to such questions should not be to quickly arrive at the “right
answer.” Rather, it is to demonstraie that you are capable of care-
ful, systematic, and informed reasoning. In this process, do not be
afraid to ask for further details. The-questions you choose to ask
and how you_ask them may be just as informative as the answers
you give. The key is not s0 much to demonstrate what you woukd
o, but 1v demonstrate how and why you reached that decision,
Remember that it is perfectly acceptable to indicate an awareness
of the need for consultation or assistance if a case is beyond your
experience or knowledge.

A final element of interviews that applicants frequently over-
look is sending a thank-you note a day or so after the interview.
Tnterviewers will notice and appreciate this simple courtesy, and
it is too often neglected.
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Get together with a fellow student and prepare for an jnternship
interview by asking each other the questions identified earlier,
Each of you should role-play both the interviewer and the appli-
cant. Try to video record the interactions so you can watch them
later. If feasible, have a third person watch both of you to give
constiuctive feedback. You may also want to meet with someone
from your university’s career service cenier and ask for help in
preparing for a job interview. As with any skill, repeated prac-
tice will lead to further improvements, so practice the interview
several times and with different people who ask slightly different
questions each time.

Ouce you have located and selected an internship setting and
found a supervisor willing to work with you, a formal agreement
should be established to clarify the nature and delails of your
learning arrangement,

INTERNSHIP AGREEMENTS

Two types of agreements should be formalized before you
begin an internship. The first is a writien agreement bat_“:cgn
Your academic institution and the internship site. Next, together
with your instructor and supervisor, you need to formulate ah
agreement that describes the specific leatures and learning goals
of your individual internship experience (Hatcher et al., 20T1).
Establishing such agreements in wriling at the outset will heip
avoid later misunderstandings or confusion about what the
internship site and supervisor expect of you and what you expect

of them, %

INSTITUTIONAL AGREEMENTS ?&*M
As society in general and health care in particular have become
increasingly litigious, the need for formal and detailed internship
agreements has grown. Wayne emphasized that for certain legal
purposes, particularly for performance evaluations or disciplinary
actions, field placements are treated by the cowts like academic
courses, thereby making it essential that programs have “cleafly
definéd icarning objectives and evaluation criteria that ate kndwn
to the student, the field instructor and the faculty Tialson af the
start of the course™ (Wayne, 2007, p. 409). o
At the beginning of your internship, it is certainly reasonable
lo ask both your instuctor and your field supervisor if a formal
written arrangement exists and for you to have a chance to review
it. Of course, you should not be responsible for drafting the agree-
ment, but asking the questions may help spur action if explicit
accords are facking, If there are exiant agreeiments, knowing with
.- clarity from the outset what the expectations are between institu-
- tons can help prevent problems or misunderstandings down the
5 road,

Because no two internship sites or academic programs
are identical, there is no single model for such agreements. As
a general rale, however, most institutions prefer agreements
that begin by tecognizing the importance, mutual benefits, and

shared responsibilities of field learning opporiunities for the aca-
demic institutions, students, and field placement sites. This ini-
tial recognition is then typicaly followed by a description of the -
agreed-upon expectations for each of the parties involved. The
expectations for the field setting include allowing the student to
observe or participate in specified activities, providing certain -
kinds of learning opportunities, providing supervision by per-
sons with specific qualifications and at specified intervals, and
maintaining contact with the academic institution and insiructor,
Ydentifying the degree and other qualifications of the supervi-
sor and specifying with clarity the number of hours spent on sife
and in supervision can be of particular importance as these may
be required for formal credit or approval to be granted by pro-
fessional associations and licensing boards (e.g., see CACREP,
Standards, 2009).

For its part, the academic institution affirms in such
agreements that the student is in good standing and has
sufficient preparation to participate in the specified internship
aclivities. The academic institution also agrees to provide a liai-
soninstructorto work with the field selting. The agreementﬁlhay
also clarify the role of the instructor and address the evaluation
process to be used. The student’s responsibilitics as described”
in such agreements include adhering to the professional code

of cihics, atténding the internship as_scheduled, carr ing out

any agreed-on responsibilities, and informing the. superyi-
sor and instructor of any problems or concerns, Guidelines for
dress and conduct and, again, a description of evaluation proce-
dures are sometimes included iu the deserinfion of the student’s
responsibilities,

Two of the most co 2as of legal concerns covered in
agleements are (1) the possibility that the intern n]ight & involved
1n activities that injure or ofherwise harm a_client bngthﬁx E-ei'SOIl
<t the internship site and (2) fhe possibility that the intern might be
ijwed or i : i the-inte nship Nte. Portions
of the agreement that deal with these issues specify how respon'{si-
bilities will be shated in the event of such incidents, This includes
clarification of liability insurance.

The value of liability insurance for interns was demon-
strated by Gelman, Pollack, and Auerbach (1996), who found
that 2.3% of programs reported that one of their students, and
in five of six cases the supervising faculty member as well, had
been named in liability cases. In light of this finding, it is cer-
tainly advisable for more institutions to provide insurance for
students and supervisors alike. Many field agencies do in fact
provide both lability and injury coverage for interns under
their existing insurance for volunteers or employees. If so, it is
essential for the intern and the school to complete any necessary
paperwork officially designating the intern as a member of the
class of individuals covered by the policy. The fact and extent
of such coverage should also be specified in the field learning
agrecment. '

Even if you believe you are covered by the institutions,
and whether or not individual coverage is formally required
by your placement site, it is good advice to obtain a policy
for yourself 50 you can be sure you are covered personally,
Fortunately, most professional associations offer discounted




policies for student members. For example, the American
Psychological Association Insurance Trust (http://www.apait
.org/apaitlproducts/studentliabilityl) offers policies to student
members for very reasonable rates. The National Association of
Social Workers Assurance Services (http://www.naswassurance
«org/student_liability.php?page_id=12) offers comparable
policies for social work student members, and the American
Counseling Association (http:/fwww.counseling.org/students/)
and the American School Counselor Association (httpi/fwww
_schoolcounselor.org/content.asp7contentid=185) actually include
Jiability insurance as part of their student member benefits. Other
professional associations offer similar benefits. More will be said
about liability risks and insurance in Chapter 4, but considering
the reasonableness of the Tates, the potential risks, and as a start to
your professional development, 1 strongly encourage you to join
your professional association and to sign up for insurance as soon
as possible if you have not already done so.

INDIVIDUAL INTERNSHIP AGREEMENTS

Beyond the more gcneralr institutional-level agreement is one

specifically focused on what you will learn and do on the intern-
ship; what sorts of supervision experiences will be provided; what
specific competencies will be developed and throngh what means;
how your performance will be evaluated; and other such matters.
Somewhat surprisingly, Hatcher et al. (2011) found that only 37%
of the psychology practicum programs they surveyed reported the
use of an individnalized training plan that included specific goals,
competencies, and learning sequences.

To help you develop a plan along with your instructor and
supervisor, a sample individual internship agreement form is
provided in Appendix C. As illustrated by that form, infernship
agreements shoutd record The days and hours you will be expected
to work, what your responsibilities will be, and the nature and
extent of supervision to be provided. The internship agreement
should also provide space to identify your goals and how you
hope to achieve them during the internship.

EVALUATION

Because each internship offers different experiences and sets dif-
ferent expectations, and because interns differ in their personal
goals, it is a good idea to be involved in the evaluation process
from the beginning. To ensure the most effective and constructive
learning experiences and to avoid future misunderstandings,
interns, instructors, and supervisors should agree on the evalua-

L + 1 n T r—
Ton and prading criteria and process before the internship begins

(Wayne, 2004). Everyone can then work together to ensure
that the evaluation process is predictable and productive and
contributes fo the overall learning experience of the intern (Bogo,
Regehr, Hughes, Power, & Globérman, 2002; Regehr, Regehr,
Leeson, & Fusco, 2002).

As you think about the evaluation process, it is important to
understand that you are not doing yourself a service if you seek,
expect, or accept only positive feedback from an evaluation. T say
this for several reasons. First, it is unrealistic to believe that you
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will excel in everything you do from the very cniset. Therefore,
you should expect that in some areas your performance may be
exemplary and in others it may need some improvement. That is
what learning is all about. Second, if you receive only positive
feedback, you will not be able to gve in those areas
T which vou are notstrong or as.skilled, Kadushin and Harkuess

(2002) emphasized that in many instances, student evaiuations of
supervisors reflect a desire for more, not less, critical feedback
and for more specific constructive comments rather than general
impressions.

Hoffman, Hill, Homes, and Feitas (2005) made a similar
observation and report that supervisee attitudes toward feedback
can influence the willingness of supervisors to address chal-
lenging issues. Furthermore, Hoffman et al. (2005) found that
supervisors who ayoid giving difficult or critical feedback often,

Wished Tater that they had offered the feedhack o eritical evglu-

alion for the sake of the student, their clients, and ultimately

the profession. Smith and Agate (2004) described a method of

addressing overconfidence among counselor trainees as a way

~of eiicouraging interns to reflect more critically-on-their-own-

inferential and assessment processes. In my own experience as a
supervisor and instructor, the students who eventually go on 0

Te most successiul are not only open to constructive criticism,
they actually seek it out so they can learn more about themselves
and their work.

Along the same lines, students should also keep in mind that
one of the most difficult but important roles faculty and super-
visors fill is that of “gatekecper” for the profession {Busseti,
Tyler, & King, 2005; Gibbs & Blakely, 2000; Hatcher & Lassiter,
2007, Johnson & Campbell, 2004, Morrow, 2000; Vacha-Haase,
Davenport, & Kerewsky, 2004, Wayne, 2004; Wilkerson, 2006).
Not everyone who seeks (o work in the helping professions is up
to the task, and, like it or not, your faculty and supervisors have
the difficult but essential responsibility of identifying those who
do not make the grade and should not continue with their studies
or fraining.

Given the concerns just mentioned, there is no single evaiu-
ation approach that works best. Hatcher and Tassiter (2007)
described the “Practicum Competencies Outline,” which grew ont
of alengthy process involving the Directors of Psychology Training
Clinics and the Council of Chairs of Training Councils (http://www
.psychlrainingcouncils.org/Practicum%ZOCompetencies%20
FINAL%203-07.pdf). The Practice Competencies Outline builds
on 2 developmental approach to practicom training and then sets
defined levels of competencies that should be achieved in vari-
ous skill and knowledge areas by the end of the practicum. Also
included are certain personality characteristics and skills that are
deemed essential prerequisites to successful clinical performance.
Hatcher and Lassiter recommended that this instrament may pro-
vide a useful basis Tor evaluating practicum performance. They
also suggested that further research be conducted to validate this
use and that the outline itself be updated as additional research
informs the practice of practicum teaining.

Regehr et al. (2002) described comparable skill and know-
ledge areas for social work. These authors reviewed a vatiety of
approaches to evaluation in field placements and emphasized the
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- importance of obtaining a baseline of student compedence at the
beginning of arﬁﬁt_emsh:p. Such an asscssment helps identify
the learning needs and opportunities to be addressed dwing the
internship and serves as a foundation for subsequent evaluation.

‘Regehr and colleagues ihien recommended identifying specific

- learning goals that meet the needs of the student and the agency
and the expectations of the school and the supervisor.

Evaluation has also received increasing attention within
training of school counselors. Murphy and Kaffenberger (2007)
built on the American School Counselor Association’s National
Model® and ¢mphasized the importance of coordinaiing Tield
féﬁﬁﬁng, supervisory activities, and evaluation with the elements
of the model. This coordination of training and evaluation is
parl of the accountability component of the National Model®,
Murphy and Kaffenberger noted that accountability involves
using data for three puiposes—monitoring student progress,
assessing counseling programs, aud demonstrating counselor
effectiveness.

I find this three-purpose approach to accountability par-

ticularly valuable, as it helps everyone involved keep in mind.

that evaluation is not simply a method for assessing the intern

or tiainee performance. Ideally, evaluation should give valu-
.ablé information about th ini dentic programs
as well. Jn turn, this should help specific institutions and pro-
fessional disciplines as a whole demonstrate the adequacy and
efficacy of their training and of the professionals who hold the
relevant degrees,

I your instructor or supervisor has an established format
for evaluation, review it carefully to be sure you understand it.
If your instrucior or supervisor does not have a fixed format,
you may want to consider the sample evaluation forms provided
in Appendices D and E. More will be said about the evaluation
aspect of supervision in Chapter 5,
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